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Experiential Learning as Transformative Education: Developing Your 

Pedagogy to Promote Engaged Teaching and Learning

Program Description: 

Research indicates that experiential learning has the potential to facilitate 

transformative teaching and learning in higher education. 

• How do high-impact learning experiences, including undergraduate 

research, community-based learning, educational internships, and global 

immersion experiences, lead to transformative teaching and learning? 

• How do you design for such experiences in and out of the classroom? 

• What strategies best support high-impact learning? 

In this interactive workshop, participants will have the opportunity to identify 

potential teaching and learning approaches, discuss the most promising 

practices for designing such experiences, and generate ideas to incorporate 

such strategies in their courses and programs.



My Context



Center for Engaged Learning, 

Teaching, & Scholarship



CELTS is a center that celebrates community-engaged teaching 
and learning by connecting faculty, students, and community 

partners for high-impact learning experiences.

The Center for Engaged Learning, 

Teaching, & Scholarship (CELTS)

L O Y O L A  U N I V E R S I T Y  C H I C A G O



Center for Engaged Learning, 

Teaching, and Scholarship (CELTS) 

High-Impact Learning Programs

• Service-Learning

• Academic Internships

• Undergraduate Research

• Learning Portfolios 

(ePortfolios)



Service-Learning Courses

• 2,541 Loyola students 

provided over 91,000 hours of 

service to the Chicago 

community

• Over 100 faculty 

• 120+ courses in over 30

different academic programs

• 800+ community partner 

organizations



Academic Internships
• Over 1,495 students participated in academic internships

• 141 academic internships courses offered in 42 academic 
programs



Undergraduate Research Program
• 173 Students engaged in funded research fellowships with a faculty mentor

• 661 students presented at the Undergraduate Research and Engagement 

Symposium



Learning Portfolio 

(ePortfolio) Program
• 678 Students engaged in 

building an ePortfolio

• 80+ programs with 

Loyola faculty and staff 

members used ePortfolio 

technology in their 

courses and programs

• Learning portfolios 

provide space for digital 

learning and critical 

reflection



Faculty Development Programs



Faculty Development Programs

Pedagogy Resources

Critical Reflection Resources

One-on-one Consultations

Experiential Learning Course Design



Engaged Learning University Requirement

Loyola University Chicago

A course requirement totaling three (3) credits:

• Service-Learning

• Academic Internships

• Undergraduate Research

• Fieldwork

• Public Performance

www.luc.edu/engagedlearning

http://www.luc.edu/engagelearning


High Impact Practices

• First Year Seminars and 

Experiences

• Common Intellectual 

Experiences

• Learning Communities

• Writing Intensive 

Courses

• Collaborative Projects

• Undergraduate Research

• Diversity/Global 

Learning

• Community-Based 

Learning/Service-

Learning

• Internships

• Capstone Courses and 

Projects



Why are they “high impact?”

• Increases deep learning resulting in higher 

grades and increased ability to retain, integrate, 

and transfer information 

• Increased student time on task

• Interaction with faculty and peers

• Increased interaction with others different than 

themselves

• Frequent feedback

• Applied learning



So how does 

this relate to 

experiential 

learning?



Foundations in  

Experiential

Learning?



First, what is

Learning?
Let’s contextualize what we know 

about learning and teaching!



Let’s start with what we know 

about Learning . . . 



How Learning Works: 7 Research-Based 

Principles for Smart Teaching

Principle 1: Students’ prior knowledge                                      

can help or hinder learning. 

Principle 2: How students organize                                                

knowledge influences how they learn                                          

and apply what they know.

Principle 3: Students’ motivation

generates, directs, and sustains what they                                                         

do to learn.

Principle 4: To develop mastery,                                                             

students must acquire component skills,                                                

practice integrating them, and know when                                                 

to apply what they have learned. 



How Learning Works: 7 Research-Based 

Principles for Smart Teaching

Principle 5: Goal-directed practice 

coupled with targeted feedback are 

critical to learning. 

Principle 6: Students’ current level of 

development interacts with the social, 

emotional, and intellectual climate of the 

course to impact learning.

Principle 7: To become self-directed 

learners, students must learn to assess 

the demands of the task, evaluate their 

own knowledge and skills, plan their 

approach, monitor their progress, and 

adjust their strategies as needed. 



Foundations in  

Experiential

Learning?



NSEE Eight Principles of Good 

Practice for All Experiential 

Learning Activities

www.nsee.org/8-principles

http://www.nsee.org/8-principles


NSEE Eight Principles of Good Practice for 

All Experiential Learning Activities

1) Intention: All parties must be clear from the outset why experience is the 

chosen approach to the learning that is to take place and to the knowledge 

that will be demonstrated, applied or result from it. Intention represents 

the purposefulness that enables experience to become knowledge and, as 

such, is deeper than the goals, objectives, and activities that define the 

experience.

2) Preparedness and Planning: Participants must ensure that they enter the 

experience with sufficient foundation to support a successful experience. 

They must also focus from the earliest stages of the experience/program 

on the identified intentions, adhering to them as goals, objectives and 

activities are defined. The resulting plan should include those intentions 

and be referred to on a regular basis by all parties. At the same time, it 

should be flexible enough to allow for adaptations as the experience 

unfolds.



NSEE Eight Principles of Good Practice for 

All Experiential Learning Activities

3) Authenticity: The experience must have a real world context and/or be 

useful and meaningful in reference to an applied setting or situation. This 

means that is should be designed in concert with those who will be affected by 

or use it, or in response to a real situation.

4) Reflection: Reflection is the element that transforms simple experience to a 

learning experience. For knowledge to be discovered and internalized the 

learner must test assumptions and hypotheses about the outcomes of decisions 

and actions taken, then weigh the outcomes against past learning and future 

implications. This reflective process is integral to all phases of experiential 

learning, from identifying intention and choosing the experience, to 

considering preconceptions and observing how they change as the experience 

unfolds. Reflection is also an essential tool for adjusting the experience and 

measuring outcomes.



NSEE Eight Principles of Good Practice for 

All Experiential Learning Activities

5) Orientation and Training: For the full value of the experience to be accessible to 

both the learner and the learning facilitator(s), and to any involved organizational 

partners, it is essential that they be prepared with important background information 

about each other and about the context and environment in which the experience will 

operate. Once that baseline of knowledge is addressed, ongoing structured 

development opportunities should also be included to expand the learner’s appreciation 

of the context and skill requirements of her/his work.

6) Monitoring and Continuous Improvement: Any learning activity will be dynamic 

and changing, and the parties involved all bear responsibility for ensuring that the 

experience, as it is in process, continues to provide the richest learning possible, while 

affirming the learner. It is important that there be a feedback loop related to learning 

intentions and quality objectives and that the structure of the experience be sufficiently 

flexible to permit change in response to what that feedback suggests. While reflection 

provides input for new hypotheses and knowledge based in documented experience, 

other strategies for observing progress against intentions and objectives should also be 

in place. Monitoring and continuous improvement represent the formative evaluation 

tools.



NSEE Eight Principles of Good Practice for 

All Experiential Learning Activities

7) Assessment and Evaluation: Outcomes and processes should be 

systematically documented with regard to initial intentions and quality 

outcomes. Assessment is a means to develop and refine the specific learning 

goals and quality objectives identified during the planning stages of the 

experience, while evaluation provides comprehensive data about the 

experiential process as a whole and whether it has met the intentions which 

suggested it.

8) Acknowledgment: Recognition of learning and impact occur throughout 

the experience by way of the reflective and monitoring processes and through 

reporting, documentation and sharing of accomplishments. All parties to the 

experience should be included in the recognition of progress and 

accomplishment. Culminating documentation and celebration of learning and 

impact help provide closure and sustainability to the experience. 

National Society for Experiential Education:

www.nsee.org/8-principles

http://www.nsee.org/8-principles


Discussion and Reflection on

NSEE 8 Principles of Good Practice

www.nsee.org/8-principles

Which of these resonate with you?

Do any of these surprise you?

http://www.nsee.org/8-principles


David Kolb’s 

Theory of Experiential Learning

• Emeritus Professor at Case                                

Western Reserve University

• Experiential Learning: Experience                             

as the source of learning and development (1984)

• Based on works of Dewey, Lewin, & Piaget

• Kolb stated “learning is the process whereby 

knowledge is created through the transformation of 

experience” (1984, p. 38). 

• The theory presents a cyclical model of learning, 

consisting of four stages 



Kolb’s Experiential Learning Cycle

The Experiential Learning Cycle is featured below (Kolb, 
1984):

Concrete Experience (CE)

Active Experimentation     Reflective Observation 

(AE) (RO)

Abstract Conceptualization (AC)



Kolb’s Experiential Learning Theory

• Concrete experience (CE) forms the basis of 

observation and reflection (RO). 

• These observations are in turn used to develop 

one’s ideas, including generalizations and 

theories (AC). 

• From this development of ideas, new 

implications for action can be discerned (AE). 



Concrete Experience

ReflectionActive 

Experimentation

Abstract 

Conceptualization



Concrete 

Experience

Abstract 

Conceptualization

ACQUIRE 

Knowledge

(Prehension)

An experience or 

something that 

can be examined 

through the 

senses.  

o Observations

o Demonstrations

o Role play

o Simulations

o Field experience / 

interviews

Generalizations; 

theoretical; ideas
o Reading 

o Lectures



Reflection
Active 

Experimentation

PROCESS 

Knowledge

(Transformation)

Making 

meaning

o Journals

o Small group 

discussion

o Silence

o What;

So what; 

Now what

Applying 

information

o Papers

o What if scenarios

o Plans of action

o Problem solving 

activities



Concrete 

Experience

Reflection

Abstract 

Conceptualization

Active 

Experimentation



Kolb’s Experiential Learning Cycle



Experiential vs. Active Learning



How can experiential learning lead to 

“transformative learning?”

• Various forms of experiential learning (study 

abroad, internships, service-learning, 

undergraduate research, etc.) force students to:

* adapt to new situations, 

* learn new skills, 

* gain new knowledge, and 

* make meaning of the disequilibrium



Reflecting on YOUR Experience

Can you think of a form of experiential learning 

you participated in during your own educational 

journey that was impactful?



Specific Forms of Experiential 

Learning Inform our Practice

Drawing from the canon of research on 

community-based learning (service-learning), 

what does this form of experiential learning 

reveal about good practice? 



Service - Learning?

Connections to the Community . . .

• Different interpretations of service-learning

• There have been over 200 definitions of service-

learning identified in the research and literature

• Often combined with civic engagement, community 

service, and evolved into “community-based 

learning”



Service-Learning:  

Common Definitions

Bringle and Hatcher (1996) define 

academic service-learning as: 

A course based credit-bearing 

educational experience in which 

students: 

1) Participate in an organized service 

activity that meets community needs 

and 

2)Reflect on the service activity in such 

a way as to gain further understanding 

of course content, a broader 

appreciation of the discipline, and an 

enhanced sense of civic responsibility.



Distinctions among Approaches to 
Experiential Learning



Benefits of 
Community-Based Learning

Learning outcomes

• Student learning

• Ability to apply what 
learned to real world

• Academic learning

• Demonstrated complexity 
of understanding, problem 
analysis, critical thinking 
and cognitive development

Career Development

• Contributes to career 
development

Relationship with Institution

• Stronger faculty relationships 
with students

• Student satisfaction with 
college

• Students more likely to 
graduate

Eyler, J.S., Giles, D.E. Jr., Stenson, C.M., and 
Gray, C.J. (2003). 



Community-Based Learning 
Model

Teacher

Student

Community 
Experience 

Academic 
Content 
(course)

Learning 
(reflection)



Mezirow’s Transformative 

Learning Theory

• Jack Mezirow’s Theory of Transformative 

Learning positions adult learning in the context 

of meaning-making and critical reflection upon 

experiences, beliefs, perspectives, and attitudes

– Transformative learning is “a change in one’s 

frame of reference” which is triggered by a 

“disorienting dilemma” (Mezirow, 1997)



Building on Mezirow’s work . . . 

Richard Kiely (Cornell University)

• Low dissonance vs. high dissonance

• Create “high intensity dissonance” which 

causes emotions and confusion for students 

that lead to new learning (Kiely, 2005)



• Reflection assignments need to be 

* pre-service, 

* during service, and 

* post-service; 

• Research indicates reflection is on-going

• Reflection must be 

– Continuous, Connected,  

– Challenging, & Contextualized 
» Eyler, Giles and Schmiede (1996). A Practitioner’s Guide 

to Reflection in Service Learning. Vanderbilt University

Reflection as “meaning-making”



Community-based Learning:

Lived Experience as Text

• Incorporate experiences of students into the course 

and use “lived experience” of students as a text in 

course

• Reflect on “lived experience” as process and product

• What? So What? Now What? –challenge students to 

apply their new learning



How do you build community-based 

learning into your course?

There are many ways 

to build community-based learning

in the curriculum through 

pedagogy!

HOW?



How do I implement community-based learning 

in my course? 

Placement model: 

Students choose from different sites and work 2-5 hours 
per week throughout semester.

Presentation model: 

Students in certain courses take material from course and 
create a presentation for community members.

Product model: 

Students work to produce tangible result for agencies 
(report, handbook, website, video, etc.)

Project model: 

Working in groups, students collaborate with community 
members to devise and implement a project.



Types of Community-Based Learning

Heffernan and Cone (2003) provide six 
models :

1) “Pure” Service-Learning: 

These are courses that send students out into 
the community to serve. These courses have as 
their intellectual core the idea of service to 
communities by students, volunteers, or 
engaged citizens. 

EXAMPLE: EXPL 290 Seminar in Community-
based Service and Leadership



Types of Community-Based Learning

2) Discipline-Based Service-Learning: 

In this model, students are expected to have a 

presence in the community throughout the 

semester and reflect on their experiences on a 

regular basis throughout the semester using 

course content as a basis for their analysis and 

understanding.

EXAMPLE: HIST 300 Human Trafficking



Types of Community-Based 

Learning
3) Problem-Based Service-Learning (PBSL): 

According to this model, students (or teams of students) 
relate to the community much as “consultants” working 
for a “client.” Students work with community members 
to understand a particular community problem or need. 

4) Capstone Courses: 

These courses are generally designed for majors and 
minors in a given discipline and are offered almost 
exclusively to students in their final year. Capstone 
courses ask students to draw upon the knowledge they 
have obtained throughout their course work and 
combine it with relevant service work in the 
community. The goal of capstone courses is usually 
either exploring a new topic or synthesizing students 
understanding of their discipline. 

3) Problem-Based Service-Learning 
(PBSL): 

According to this model, students (or 
teams of students) relate to the 
community much as “consultants” 
working for a “client.” Students work 
with community members to 
understand a particular community 
problem or need. 

EXAMPLE: MGMT 335 Microenterprise 
Consulting



Types of Community-Based Learning

4) Capstone Courses: 

These courses are generally designed for majors and 

minors in a given discipline and are offered almost 

exclusively to students in their final year. Capstone 

courses ask students to draw upon the knowledge 

they have obtained throughout their course work and 

combine it with relevant service work in the 

community. The goal of capstone courses is usually 

either exploring a new topic or synthesizing students 

understanding of their discipline.

EXAMPLE: SOCL 335: Urban Semester Seminar



Types of Community-Based Learning

5) Service internships: 

Like traditional internships, these experiences 
are more intense than typical service-learning 
courses, with students working as many as 10 
to 20 hours a week in a community setting. 
As in traditional internships, students are 
generally charged with producing a body of 
work that is of value to the community or 
site. Service internships have regular and 
ongoing reflective opportunities that help 
students analyze their new experiences using 
discipline-based theories. 

EXAMPLE: PSYC 390 Internship in Applied 
Psychology



Types of Community-Based Learning

6) Undergraduate Community-Based Action 
Research: 

In this model, students work closely with 
faculty members to learn research 
methodology while serving as advocates for 
communities. Identifying a research problem 
with the community members, students 
provide research capacity and present their 
findings to the community organization.

EXAMPLE: ENVS 383: Human Dimensions of 
Conservation



Mutually Beneficial/Reciprocity:
The student and person / group being served are considered 
co-learners and co-educators.
Service-Learning is not helping; 
it is working with others, 
not for others

Reflection
The pedagogical principle that 
learning occurs as a result of 
experience and guided reflection

Process
The learning occurs over the course of multiple 
experiences and through developing relationships

Fundamental Concepts of 

Community-Based Learning



Scenarios of experiential integration

Read the following scenarios and discuss 
1) where it falls in the quadrants, and 
2) how it could be improved to become a more authentic 

experiential learning course.

Review the quadrants on the next slide:
Which quadrant is most representative of experiential 

learning, in which there is significant service and it is highly 
integrated into the course with reflection activities?



High/Low Integration & 
High/Low Experience

I II

IV III

Not Integrated / 
Little Reflection

Well Integrated/
Reflection Embedded

Highly Experiential

Low Level of Experience



Discussion:

What do you need to do 

to prepare for the 

experiential learning 

portion of your course?



Reflection in 

Experiential Learning:

A Framework for 

Meaning - Making



Mezirow’s Transformative 

Learning Theory

• Jack Mezirow’s Theory of Transformative 

Learning positions adult learning in the context 

of meaning-making and critical reflection upon 

experiences, beliefs, perspectives, and attitudes

– Transformative learning is “a change in one’s 

frame of reference” which is triggered by a 

“disorienting dilemma” (Mezirow, 1997)



• Reflection assignments need to be 

* pre-service, 

* during service, and 

* post-service; 

• Research indicates reflection is on-going

• Reflection must be 

– Continuous, Connected,  

– Challenging, & Contextualized 
» Eyler, Giles and Schmiede (1996). A Practitioner’s Guide 

to Reflection in Service Learning. Vanderbilt University

Reflection as “meaning-making”



Reflecting on 

Experiential Learning

What is 

object-based reflection?



Object-based Reflection

(Pictures, Poem, Essay, Video, Song)

• Utilizing an external item, individuals respond 

to critical prompts that elicit responses and 

connect to an individual’s positionality

• Connections may be made to experiences in 

the classroom or community, community-

based issues, and/or challenging topics of 

power and privilege



Civicreflection.org 



Essays / Poems



Moving from Object-based Reflection . . . 

. . . to Lived-Experience Reflection



• Incorporate community-based experiences of 
students (direct service in the community, 
community project work, community-based 
research) into the course and use “lived 
experience” of students as a “text” in course

• Reflect on “lived experience” as 

process and product

• What? So What? Now What? 

o challenge students to apply their new learning

Lived Experience as “Text”



Types of reflection:

Journals (critical incident journals, key phrase 

journal, guided reflection journal, etc.)

Research papers (experiential / reflection)

Class presentation

Class discussions

Group work

Portfolios

Reflection: Fostering meaning-making 

of service experiences





Moving from Reflection . . . 

. . . To Critical Reflection



Developing Students’ Reflective Skills

Why is critical reflection important?

Reflection is an essential process for transforming 

experiences into learning.

It allows students to integrate what they’re learning 

outside of the classroom and in the classroom.

It enhances students’ understanding of academic 

material, promotes civic learning, and cultivates 

personal growth.



Developing your Reflective Pedagogy

Kolb’s Experiential Learning Theory

Concrete experience (CE) forms the 

basis of observation and reflection 

(RO). These observations are in turn 

used to develop one’s ideas, 

including generalizations and 

theories (AC). From this development 

of ideas, new implications for action 

can be discerned (AE).



DEAL Model of Critical Reflection



Critical Reflection in Action: 

ePortfolios

How do we 

bring this 

to life?

Learning

Portfolios!



ePortfolios as Critical Reflection

• ePortfolios are evidence-based tools to demonstrate 

your learning and experiences

• Distinguish you from other candidates in a 

competitive situation

• Prepares students through reflection and articulation 

of skill development (prepares for interview)

• Offers competitive advantage in career development



ePortfolios as the 11th High 

Impact Practice



What goes into your ePortfolios?
• Examples of your work (research papers, presentations, 

projects)

• Resume / CV

• Evidence of your leadership, student involvement

• Evidence of professional experiences

• Evidence of community service/volunteer activities

• Pictures, videos, narrated presentations, quotes, symbols, etc.



Examples of critical reflection assignments

Written Assignments

Personal journal

Dialogue journal

Double-entry journal

Critical incident journal

Reflective essay

Experiential research paper

Forum post

Service-learning portfolio

Personal narrative

Ethical case study



Examples of critical reflection assignments

In Class Assignments

Critical discussion

Instant Ethnography

Article / Film Clip discussion

Human Barometer

Re-design Activity



Examples of critical reflection assignments

Multimodal Assignments

Photo elicitation essay

Reflective video or vlog

“Express” project – rap, poetry, 

fine art, dance, literature

Cajita box 



https://www.luc.edu/celts/programs/learningportfolio/

https://www.luc.edu/celts/programs/learningportfolio/


Learning Portfolio Examples



Learning Portfolio Examples
Tijana Nikolic:
https://luc.digication.com/tijana-nikolic-310-eportfolio/home-
1/published

Alisha Sayani:
https://luc.digication.com/alisha-sayani-expl-390-portfolio/home

https://luc.digication.com/tijana-nikolic-310-eportfolio/home-1/published
https://luc.digication.com/tijana-nikolic-310-eportfolio/home-1/published
https://luc.digication.com/alisha-sayani-expl-390-portfolio/home


Mezirow’s Transformative 

Learning Theory



Mezirow’s Transformative 

Learning Theory

Critical Reflection Transformative 

Learning

Making Meaning (Reflecting) New Frames of Reference = 

New Learning



Create your own critical 

reflection assignment

What is the reflection question(s)?

How will students reflect?

How will they share their 

reflection(s)?



Critical Reflection Strategies in Practice

Tips on Reflection

• Scaffolding & Skills

• Connect to Your Outcomes / Big Hope

• “Chicago Voting Style” – Early and Often

• Feelings vs. Beliefs / Values

• Validate the Ambiguity



Q & A

• Contact information: 

Patrick M. Green, EdD

Executive Director, 

Center for Engaged Learning, Teaching, and Scholarship, 

Loyola University Chicago

pgreen@luc.edu

• Visit www.luc.edu/CELTS for more information 

• Visit www.luc.edu/engagedlearning for information 

about the Engaged Learning University Requirement

mailto:pgreen@luc.edu
http://www.luc.edu/CELTS
http://www.luc.edu/engagedlearning

